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ABSTRACT 

As the development of any country is being depicted by its education system so inclusive education is one 

of the steps to achieve the same. Both nationally and internationally, inclusion of disabled students 

including children with minority race, women and children from rural areas, in the general educational 

classrooms along with their non-disabled peers is considered as a serious issue by the educational 

community. In order to face this issue, there is a need to aware the people about the benefits and productive 

outcomes of inclusion.  Inclusive means that all children irrespective of their strengths and weaknesses in 

any aspect should be the part of the school. Various research studies have been conducted which depicts 

that disabled students showed improvement in social and academic fields in the inclusive environment. 

Need of inclusive education is felt because disabled students develop positive attitude towards their non-

disabled peers, each one having unique characteristics, interests, attitudes in an inclusive environment. 

Inclusive education also faces various challenges which are regarded as traditional and outdated but 

created a serious hindrance for making this program successful. Thus, the present paper focuses on the 

concept of inclusive education, its need to keep our country at par with the developed countries and its 

various challenges. 
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INTRODUCTION 

The main concern towards the education of children with disabilities have changed dramatically  from 

several years and few countries take steps forward to implement policies which leads to  fostering the 

integration and, more recently, inclusion of these students into mainstream environment. Although a key 

element for the successful implementation of the policy and who have the major responsibility for 

implementing it is the teacher. 

At the “World Conference on Special Needs Education: Access and Quality” (Salamanca Statement, 

Spain 1994), the principle of inclusive education was adopted and was restated at the World Education 

Forum (Dakar, Snegal 2000). This idea is further supported by the United Nation’s Standard Rules on 

Equalization of Opportunities for Persons with Disability Proclaiming Participation and Equality for all. 

Thus the aim of Inclusive education is to meet the diverse needs of all the students by overcoming the 

barriers that creates hindrance within the learning environment. Inclusive education is a process to make 

the education system strong enough to reach to all learners. It is an educational philosophy which aims to 

provide opportunities for educational and social achievement. It provides opportunities to students for 

participation in social, recreational, arts, sports, music, extra-curricular and all other activities. Inclusive 

education is seen as vital in assisting students with SEN in building friendship and gaining acceptance 

from others as well as providing quality education. Inclusion is, about the right of the child to participate 
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and the duty of the school to accept. The idea of inclusive education has been gaining ground all over the 

world in response to the changing and increasingly diverse needs of heterogeneous student populations 

(Ferguson 2008; Savolainen et al.2012). It is based on the belief that the right to education is a basic 

human right, and all children and young people, regardless of their individual characteristics and 

difficulties, should be served by schools in their communities (UNESCO 2001). Overall, developing 

inclusion in an education system involves positive attitudes in the community, strong educational 

frameworks that improve inputs, processes and environments to enhance learning both at the student and 

systemic level, completion of full cycle of education, and meaningful outcomes from educational 

experiences that target learning and the development of students (UNESCO 2009).The development to 

include children with special needs in regular education settings is generally described by the term 

‘inclusion’, which refers to ‘the process of educating children with disabilities in the regular education 

classrooms of their neighborhood schools – the schools they would attend if they did not have a disability 

– and providing them with the necessary services and support’ (Rafferty, Boettcher, and Griffin 2001, 

266). 

Thus the concept refers to all learners with a particular focus on those who are due to superstitious and 

traditional thoughts, segregated and excluded from the educational opportunity on the grounds of any 

disability, ethnic minority, girl child, rural population etc. Various initiatives have been taken place 

internationally in order to increase their participation in the school activities. These initiatives reflected in 

growing enrollment rates and reduced dropout rates and also decreased the number of out of school going 

children. Parents also take initiatives towards inclusion because they expect to participate their children 

with their peer groups socially and academically and this is possible only by physical integration. 

According to Koster, Nakken, Pijl and Van Houten (2009), social participation consists of four key 

elements, namely: 

1) The presence of positive contact/interaction between children with special needs and their    

classmates, 

2) Acceptance of them by their classmates, 

3) Social relationships/friendships between children with special needs and their classmates, and 

4) The pupils’ perception they are accepted by their classmates. 

No doubt integration is beneficial from various angles for both disabled and non-disabled children but at 

the same time children with special needs feel difficulty in their participation. Research showed that these 

children are less accepted by their peers, have fewer friendships and are less part of a network in class 

compared to their typically developing peers (Bramston, Bruggerman, and Pretty 2002; Kuhne and 

Wiener 2000; Mare and Ronde 2000; Pijl, Frostad, and Flem 2008; Soresi and Nota 2000).  In 1987, 

NCERT joined the hands with UNICEF and launched Project Integrated Education for Disabled Children 

(PIED) for the purpose of integrating disable learners in general classrooms. 

 Thus inclusion is about: 

• Removing separation or segregation or exclusion of learners from the discrimination on any 

ground - ability, gender, language, family income, disability, sexuality, color, religion or ethnic 

origin. 

• Providing maximum opportunities of participation for all learners in the community schools of 

their choice. 

• Make the learning more fruitful, meaningful and relevant for all, particularly for those learners 

who are most vulnerable to exclusionary pressure. 
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• Rethinking and reframing policies, curricula, and practices in schools and learning environment 

so that diverse learning needs of all the learners in the classroom can be met, no matter whatever 

the origin and nature of those needs. 

The concept of inclusion was conceived in 1948 with the declaration adopted by the UN General 

Assembly on the “International Bill of Rights” which recognizes that all human beings are born free and 

equal in dignity and rights. Fundamentally this declaration seeks to deal with the discrimination issue of 

on any ground at all levels of society. Thus Inclusion is, accepting all people irrespective of their 

differences i.e.; accepting and appreciating people for who they are and whatever their competencies and 

capabilities are, rather than how they walk, talk, or even behave. Inclusive education is, when all students, 

irrespective of having any challenge, are being placed in age-appropriate general education classrooms 

that are in their own neighborhood, to receive high quality instruction, interventions, and support, that 

will enable them to meet success like their peers. The most effective way is the education to break the 

cycle of discrimination and poverty that the children with disabilities and their families often face in every 

walk of life. In fact, it is the right of every child to get education, and it is the duty of the school to accept 

him/her. According to Children’s Act 1998, children with disabilities have the right to be educated with 

their non-disabled counterparts of their own age. The Act also states that children should have access to 

the same general curriculum taught to children without disabilities. Following are some important points 

on which inclusive education is based: 

• Every child should learn and benefit from education. 

• Schools adapt to the needs of children, rather than children adapting to the needs of the school.   

• Schools should modify to meet the challenges of every child. 

• Every child has an inherent right to education on the basis of equality and opportunity. 

• No one should be excluded from, or discriminated within education on any ground like race, color, 

sex, language, religion, social origin, disability, birth, poverty or other status. 

• Children’s views are listen to and taken seriously because sometimes their viewpoints are 

acceptable and teacher should encourage their views which develops in them self-confidence, self-

esteem and so many traits. 

• Individual differences between children are a source of richness and diversity, because no two 

individuals are alike nor even the two twins and the teacher should not consider it as a problem. 

• To facilitate access of girls with disabilities and disabled students from rural and remote areas to 

government hostels. 

• To provide for home based learning for persons with severe, multiple and intellectual disability. 

• To emphasis job-training and job-oriented vocational training. 

Thus inclusion in its wider sense is comparable to equality as a social value in relating to all aspects of 

social disadvantage, oppression and discrimination. Inclusive education allows the children to develop 

friendship with their peers and feel less social tension about their disabilities. It is believed that children 

who are placed in standard classrooms with their peers show higher self esteem than the children who 

were placed in separate classrooms because of their disability. 

Need of Inclusive Education: 

The main focus of inclusive education is on the fact that it helps to build up the self confidence among 

disabled students which makes them to realize that they have their own part to play in this world. It works 

as a hope for them to survive in this world. The more the disabled children interact with normal children 

and people, the more they feel comfortable. Separating them from the society and making fun with them, 
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makes them feel that they are not capable of doing anything which demotivates them from doing any 

contribution to the world. In inclusive environment all children feel to be a part of their community and 

develop a sense of belongingness and prepared himself as a member of the community. It provides better 

opportunities for learning. Children with different types of abilities are often better motivated to learn in 

classes surrounded by other children. Besides all children have higher expectations and inclusive 

environment prepares the ground for developing each individual’s strengths and gifts. It encourages the 

parents to involve in the education of their children and fosters a culture of respect and belongingness 

which in turn helps to accept the individual differences. Inclusive education is more effective when 

teachers adapt activities to meet the diverse needs of all students. Thus inclusive education is a better way 

which helps all the students to succeed. Most of the researches show that child’s learning and performance 

is better when they are exposed to general education classroom. By the inclusive program, better quality 

education is provided to all children that help in reducing the discriminatory attitudes. Respect and 

understanding grow in the children when children of diverse abilities play, socialize and learn together. 

Education that segregates the disabled children perpetuated the discrimination against the marginalized 

groups. Thus inclusive education enhances civic participation and community life. Pijl, Nakken and Mand 

(2003) drew a  conclusion from their literature review, that there is no evidence for inclusive education 

having a detrimental effect on the achievement of students without SEN, and that some studies even find 

positive effects. The  NCF  2005  recommends  that  the  curriculum  should  be  flexible  and appropriate  

to accommodate  the  diversity of  school children  including those  with disability in both cognitive and 

non-cognitive areas. An important policy development after 1992 has been the enactment of persons with 

disabilities (equal opportunities, protection of rights and full participation) act 1995. Article 26 (a) of the 

Act makes it a statutory responsibility on the part of central, states and local govt. to provide free education 

in an appropriate environment for all children with disabilities up to the age of 18 yrs. Article 26 (b) of 

the Act calls upon appropriate Govts and local authorities to promote the integration of students in normal 

schools. Various research studies have shown that by integration, the regular students become more 

compassionate toward students with special needs. “When students with severe disabilities are included 

in the regular classroom, all students develop 3 social, communication, and problem-solving skills, as 

well as the ability to get along with others in diverse communities” (Farlow, 1996, p. 55). Without 

inclusion, students in general education would rarely communicate with the student with special needs. 

REVIEW OF LITERATURE  

*Ainscow, M. (2005) Due to rapidly changing and challenging inclusive policies and practices in 

education system author mainly focuses on the development of the Inclusive Education system in more 

effective manner of combating discriminatory attitudes of society towards disabled students. Author also 

conveys that this approach will be cost-effective and will improve efficiency of children along with the 

whole educational system. This will help in supporting and protecting the rights of education for all 

children and move towards in positive direction. 

Fichten, C. S. et. al. (2009). This study is an exploratory study which discusses about the various types 

of disabilities and problems arises due to the use of e-learning techniques and their solutions. This study 

investigate the e-learning problems and their solution on sample data of 223 disabled students having 

special education needs, 28 professors, 33 relearning professional from college and universities and 58 

campus which provide services to the students having special needs. All these pupils reported difficulties 

in solving the problems of ICT to the disabled students. They require improved and equip. 
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Walton, E. et. al. (2009) The study focuses on that student who faces many difficulties/barriers in 

learning, educating and growing process especially in South Africa school. These students belong to the 

largest independent schools association in South Africa (LSASA). The inclusive practices are concerned 

at individual level, schools, classroom, curriculum and their educational system. This practice supports 

all types of learner in inclusive classroom and play vital role in student’s development by meeting their 

educational needs. 

Mandernach, B. J. (2009) This research paper describes the use of multimedia technique in online 

courses with students engagement for their learning and development which are based on online coursed 

designed by their online faculty. Online Instructor helps in generating the personalized multimedia 

components which increases the student’s engagement in completing identical courses. The study reveals 

the study reveals the inclusion of online faculty which is Instructor and multimedia supplements. The 

authors in his research paper also discusses the challenges faced by them which are namely students and 

faculty collaboration, interaction, academic challenges, active and initiative learning, educational 

experiences, learning environment etc. He suggests that this type of inclusion will also helps in promoting 

faceless learning environment. 

Karnik, K. (2011) This paper conveys about raising India’s literacy level and Inclusive Education with 

the help of role of Media and Technology. The technological programme helps in bridging the gaps which 

divides normal and disabled students. These programmes also promote knowledge and literacy to 

everyone and without any distance limitation. This study reveals that Information and Communication 

Techniques helps in tackling the backlogs in skills, knowledge, education, attitudes and connectivity 

between distances. 

Perrault, A. M. (2011) The study was conducted on six school special education teacher and six school 

librarians as how they give support, education and learning to the students with special needs. The study 

has taken its participants from New York State School. The study also reveals the needs of more education 

to the librarians and teachers to become knowledgeable and expertise in classroom while accomplishing 

the needs of special education of the children with disabilities. This will help students to obtain their full 

potential. 

Shippen, M. E. et. al. (2011) The purpose of this study is to evaluate the efficiency and different 

classroom structure serving the needs of students with disabilities in elementary and secondary schools as 

reported by teachers. This study concluded that there is a difference in elementary and secondary schools 

classroom structure as reported by general teachers and special education teachers. The study also shows 

that general 

Statement of the Study 

“Inclusive Education in India: Concept, Need and Benefits”. 

OBJECTIVES OF THE STUDY 

 The following objectives were formulated for the present study:  

1) To study the concept of inclusive education.  

2) To study the need and importance of inclusive education in India. 

3) To highlight the benefits of inclusive education in present era.  
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METHODOLOGY  

Philosophical method, according to Passmore (1967) is not exclusively employed by philosophers only. 

Every man utilizes philosophical method in his thinking on philosophical problems. However, the 

philosophical method is mainly utilized by the philosophers.  The philosophical method is not absolutely 

different from scientific method because every method has its own procedure to investigate truth. There 

seems to be as many philosophical methods as there are different philosophies.  Philosophical method is 

multi - sided. Though the philosophers have sometimes emphasized on this or that method exclusively, 

yet all the methods have been found to be useful in philosophical thinking.  A researcher in the area of 

educational philosophy aims at analysis of the meaning and nature of different kinds of educational 

practices. The researcher identifies appropriate norms and standards. 

Benefits of Inclusive Education: 

Increased academic achievement for both students with disabilities (Daniel & King, 1997; Luster & 

Durrett, 2003; Peetsma et al., 2001) and their nondisabled peers (Huber, Rosenfeld, & Fiorello, 2001; 

Sharpe, 1994) has been documented in a variety of research. A positive impact on social outcomes for 

students with disabilities when included in the general education classroom has also been examined 

(Klingner et al., 1998; Vaughn et al., 1998). 

1. Enhanced Learning: - By the inclusive education program, teachers became flexible in the process of 

making the use of instructional material and teaching strategies. They are no longer to use traditional 

methods but instead they use videos, audio, kinesthetic and even multimedia they can employ in order to 

make learning more accessible and exciting which helps in enhancing the learning of children without 

any disability. Various research studies have consistently demonstrated that the inclusion of students with 

disabilities in general education classrooms results in favorable outcomes. Dyson and others (2004) 

performed a large-scale study into the effects of inclusion on the achievement of students without SEN. 

At regional level, they found no relationship between the inclusiveness of the Local Educational Authority 

and achievement. At school level, a small effect was found: in schools with higher levels of inclusion, 

student achievements were on average lower. Positive outcomes have been shown for both students with 

high incidence disabilities (learning disabilities and other mild disabilities) and those with low incidence 

disabilities(intellectual, multiple, and severe disabilities)”(xuan Bui,carol Quirk,Selene Almazan, 

MIChele Valenti, 2010)Hollowood and colleagues investigated the degree to which the presence of 

students with severe disabilities affected the time allocated for instruction, the actual time used for 

instruction and students engaged time. Results indicated no differences across the three domains when 

comparing classrooms that included students with severe disabilities and classrooms without students with 

severe disabilities. (Hollowood, Salisbury, Rainforth and Palombaro,1995). 

2. Increased Positive Self-Understanding:- when children attend classes that reflect the similarities and 

differences of people in their community, they develop an increasing understanding of other children and 

their own (Odom et al.2002). They learn to appreciate and respect their own as well as other cultures. 

Children become more understanding of and to develop positive attitudes towards their diverse 

counterparts (Odom and Bailey, 2001). Children gain cultural fluency across cultures with exposure to 

different cultures. 

3. Increased Pro-Social Behavior:- More time in the general classrooms with students with disability 

are associated with absence and referral of some disruptive behavior. Multiple studies show that children 

in inclusive educational setting demonstrate increased “pro-social” behavior. Typical peers can learn to 

identify targeted ways to engage peers with differing abilities (Tsao et al, 2008). This translates to 
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increased initiation of interactions/engagement of peers with differing abilities (Tso etal; 2008). Some 

children can learn to adjust their communication without teacher instruction to engage their classmates 

who communicate differently than they do (Guralnick and Paul-Brown,1997). Diamond and Hong(2010) 

found that typically developing children are more likely to approach their decisions to include children 

with disabilities in play based on fairness and equity. Collectively, these positive behaviors improve the 

atmosphere and generate a sense of collegiality within the classroom and across the school. 

4. Enhanced and Expanded Friendship:- Schools are important places for children to develop 

friendship and learn social skills. Respect and understanding grow when children of differing abilities and 

cultures learn and play together. Friendships emerge based on common experiences and mutual enjoyment 

regardless of observable and perceived differences. Children are more likely to approach children with 

disabilities with acceptance (Rafferty et al, 2001) and are less likely to view a disability as an impairment 

(Burnstein, Sears, Wilcoxen, Cabella and Spagna, 2004,idol,2006). Research shows that typical peers are 

willing to initiate and maintain friendships with children who may be different (Burnstein et al, 2004, idol 

2006). 

5. Positive Classroom Culture:- A peer-support model, with peers acting as  tutors(with proper teacher 

support), leads to a better managed classroom in which all students can benefit (Scruggs and Mastropieri, 

1998). In an inclusive educational setting, typical peer who have strong grasp of content and material 

often assist classmates with school-related tasks and tend to move into a tutoring role. As children do this, 

they are also likely to show increased self-esteem, confidence, autonomy and leadership skills (Katz and 

Chard, 2000). A long term benefit to these students is that they actually tend to approach course material 

and school in general with more enthusiasm (Fuchs, Fuch, and Burish, 2000; Scuggs and Mastropieri, 

1998). 

6. Development of Leadership Skills:- students in inclusive environment learn to become  empathetic 

and take the responsibility of caring for one another. Sometimes they face such situations where they have 

to talk to protect their disabled peers which in turn help to develop in them various leadership qualities. 

Teachers should also give opportunities to all students to discover their diverse talents. Although disabled 

students lag behind in some capabilities but at the same time they excel in other fields as well. 

CONCLUSION  

A peer-support model, with peers acting as  tutors(with proper teacher support), leads to a better managed 

classroom in which all students can benefit (Scruggs and Mastropieri, 1998). In an inclusive educational 

setting, typical peer who have strong grasp of content and material often assist classmates with school-

related tasks and tend to move into a tutoring role. As children do this, they are also likely to show 

increased self-esteem, confidence, autonomy and leadership skills (Katz and Chard, 2000). A long term 

benefit to these students is that they actually tend to approach course material and school in general with 

more enthusiasm (Fuchs, Fuch, and Burish, 2000; Scuggs and Mastropieri, 1998). The main focus of 

inclusive education is on the fact that it helps to build up the self confidence among disabled students 

which makes them to realize that they have their own part to play in this world. It works as a hope for 

them to survive in this world. The more the disabled children interact with normal children and people, 

the more they feel comfortable. Separating them from the society and making fun with them, makes them 

feel that they are not capable of doing anything which demotivates them from doing any contribution to 

the world. In inclusive environment all children feel to be a part of their community and develop a sense 

of belongingness and prepared himself as a member of the community. It provides better opportunities 

for learning. Children with different types of abilities are often better motivated to learn in classes 
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surrounded by other children. Besides all children have higher expectations and inclusive environment 

prepares the ground for developing each individual’s strengths and gifts. It encourages the parents to 

involve in the education of their children and fosters a culture of respect and belongingness which in turn 

helps to accept the individual differences. 

REFERENCES 

1. Bramston, P., K. Bruggerman, and G. Pretty. 2002. Community perspectives and subjective  

quality of life. International Journal of Disability, Development and Education 49: 385–97 

2. Daniel, L. G., & King, D. A. (1997). Impact of inclusion education on academic achievement, 

student behavior and self-esteem, and parental attitudes. Journal of Educational Research, 91(2), 

67-80. 

3. Deshprabhu, S. Special needs Education- Elements, Dimensions of Trends. Pp.247.  

4. Dyson, A., P. Farrell, F. Polat, G. Hutcheson, and F. Gallannaugh. 2004. Inclusion and pupil 

achievement. London: Department for Education and Skills. 

5. Farlow, L. (1996). A quartet of success stories: How to make inclusion work. Educational 

Leadership, 53(5), 51-55. 

6. Ferguson, D. L. 2008. “International Trends in Inclusive Education: The Continuing Challenge to 

Teach Each One and Everyone.” European Journal of Special Needs Education 23 (2): 109–120. 

7. Koster, M., H. Nakken, S.J. Pijl, and E. van Houten. 2009. Being part of the peer group: A 

literature study focusing on the social dimension of inclusion in education. International Journal 

of Inclusive Education 13: 117–40. 

8. Kuhne, M., and J. Wiener. 2000. Stability of social status of children with and without learning 

disabilities. Learning Disability Quarterly 23: 64–75. 

9. Le Mare, L., and M. de la Ronde. 2000. Links among social status, service delivery mode, and 

service delivery preference in LD, low-achieving and normally achieving elementaryaged 

children. Learning Disability Quarterly 23: 52–62. 

10. Luster, J. N., & Durrett, J. (2003, November). Does educational placement matter in the 

performance of students with disabilities? Paper presented at the meeting of the Mid-South 

Educational Research Association, Biloxi, MS. 

11. Oza. D. and Mistry, S.H. Educating Children with Special needs. Pp. 37.  

12. Peetsma, T., Vergeer, M., Karsten, S., & Roeleveld, J. (2001). Inclusion in education: Comparing 

pupils' development in special and regular education. Educational Review, 53(2), 125-135. 

13. Pijl, S.J., P. Frostad, and A. Flem. 2008. The social position of pupils with special needs in regular 

schools. Scandinavian Journal of Educational Research 52: 387–405. 

14. Pijl, S.J., H. Nakken, and J. Mand. 2003. Lernen im integrativen unterricht: Eine u¨ bersicht u¨ ber 

die auswirkungen von integration auf die schulleistung von schu¨ ler/innen mit 

sinnesbehinderungen, ko¨ rperbehinderungen and/oder geistigen behinderungen [Learning in 

inclusive education: An overview on the effects of integration on the academic achievement of 

students with sensory disabilities, physical disabilities and/or mental disabilities]. 

Sondernpa¨dagogik 30: 236–42. 

15. Rafferty, Y., C. Boettcher, and K.W. Griffin. 2001. Benefits and risks of reverse inclusion for 

preschoolers with and without disabilities: parents’ perspectives. Journal of Early Intervention 24: 

266–86. 

 
 
 

http://www.ijesti.com/


     Vol 6, Issue 10, October 2026                     www.ijesti.com                        E-ISSN: 2582-9734 

International Journal of Engineering, Science, Technology and Innovation (IJESTI)                                                               
 

 

 

           IJESTI 6 (10)                      https://doi.org/10.31426/ijesti.2026.6.10.6811                          9 

16. Savolainen, H., P. Engelbrecht, M. Nel, and M. Olli-Pekka. 2012. “Understanding Teachers’ 

Attitudes and Self-Efficacy in Inclusive Education: Implications for pre- service and     inservice 

Teacher Education.” European Journal of Special Needs Education 27 (1): 51–68. 

17. Singh, J.D.  Inclusive Education in India- Concept, Need and Challenges. Scholarly Research    

Journal for Humanity Science & English Language. ISSN: 2348-3083. 

18. Soresi, S., and L. Nota. 2000. A social skill training for persons with Down’s syndrome. European 

Psychologist 5: 34–43. 

 

http://www.ijesti.com/

